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>> Good afternoon.  Thank you for joining us today.  We are ready to begin our Wednesday 

webinar "authentic engagement:  Empowering parents to participate during the preschool 

years."  My name is Meredith Berger and I'm joined by Melissa Oliver today. 

 

We would like to introduce ourselves first. 

 

I am the director of Clarke Schools for Hearing and Speech, New York campus.  I've worked in 

the field more than 25 years. 

 

Over the course of my career, I've had the pleasure of working with children really at all ages of 

the spectrum, from birth all the way up through high school and college.  I've worked as both 

an early intervention provider, preschool teacher, itinerant teacher of the deaf. 

 

And once I moved from the public sector and moved to the cochlear implant team, I had the 

additional pleasure of working with students who were transitioning to college and beyond. 

 

In my role at the cochlear implant center, I got to work really directly with families at any point in 

identification and decision making for cochlear implantation or hearing aid use. 

 

And I had the opportunity to work with providers in those families' local communities.  Some of 

you may be joining us today. 

 

So since joining Clarke about six years ago, I've had the pleasure of overseeing a birth through 

preschool program.  We are primarily working with children in and around the New York City 

area and have the opportunity to really work with families in an in depth way, which is a 



responsibility we take very seriously. 

 

I'm going to turn this over to Melissa who can introduce herself. 

 

>> MELISSA OLIVER: Hi everyone.  I'm the preschool and IEP coordinator for the Clarke 

Schools for Hearing and Speech New York Campus.  I've been working in the field for 

approximately 10 years, beginning at a classroom teacher at the preschool level.  And then I 

became the lead teacher at the Clarke New York program. 

 

From there my role has shifted to the preschool and IEP coordinator.  In this role I've worked 

collaboratively with teachers, therapists, IEP administrators, early intervention coordinators, 

and families and therapists to transition from the preschool level to the kindergarten level. 

 

This is a topic that is near and dear to my hearts as I work with families at the early intervention 

and preschool level. 

 

Just a little bit of history about the Clarke Schools for Hearing and Speech.  It was founded in 

1867 and has a long and rich history of working with children using a listening and language 

approach. 

 

We currently have six campuses along the east coast.  A site just outside of Boston, the 

Northampton, Massachusetts campus, Clarke New York in the heart of Manhattan, and one 

just outside of Philadelphia.  And last, but not least, the Clarke Jacksonville program in Florida. 

 

All of these campuses provide the same mission of providing children who are Deaf and hard 

of hearing with the listening and language skills they need to succeed.  But also provide a 

range of services to meet the needs of the families of the children inside the programs. 

 

I would like to go over some information regarding the webinar.  For those of you joining us for 

the first time or for those of you who need a refresher. 

 

The Wednesday webinars are designed for professionals who work with children who are Deaf 

or hard of hearing and their families.  Tomorrow you will be e-mailed an evaluation that you 

can fill out for your certificate of participation and the LSLS CE credits. 

 

If you have any questions, you can submit them by using the control panel on the right-hand 

side of your screen.  We will address them if we have time during or throughout this webinar or 

afterwards. 

 

More information about the rest of the series can be found at the Clarkeschools.org website. 

 

As we begin the topic of listening engagement and how to empower our parents during the 

preschool years, we must think about these three learning objectives.  What are the factors 

that change from early intervention to the preschool years? 

 



What are the ways that we are listening to family involvement once the children are in 

preschool, and what are the benefits of this? 

 

Once we've developed a parent participation plan, which supports a listening and spoken 

language outcome, how does that carry out?  And how does it benefit the family and ultimately 

the child? 

Another question that we would like you to keep in mind as you go through this, as we go 

through this, is to think about what your role may be in preschool education.  We're not sure if 

there are parents here or speech pathologists, teachers of the deaf, program administrators, 

but really whatever your role is, to think about what activities are offered and what attitudes are 

part of the preschool community. 

 

In supporting meaningful parental involvement in preschool programs. 

 

And part of why we thought this was something important to keep in mind is we realize that 

within school programs what often happens is that professionals among themselves kind of talk 

about the quote unquote good parents.  And those are the parents that typically will check 

their child's backpack every day.  Or respond very quickly to a note. 

 

They keep their children home appropriately when they're sick.  They volunteer to chaperon 

class trips or to help with special events. 

 

And so the question is that, or the issue is that some parents are perceived as "good parents."  

And then by default some parents are perceived as not so good parents or "bad parents" or 

however you want to phrase that.  And does that attitude permeate the way things are 

communicated to parents that are supposed to be warm and welcoming? 

So when we talk about preschool and in particular parent participation, for us it's important for 

us to talk about the early intervention services that we have because part of the experience we 

had in early intervention is what led us to really think about what we were doing on the 

preschool level. 

 

We have a range of services as you can see.  The services that we offer, we are allowed to 

provide in a center-based setting.  So that means the families come to us.  And we're aware 

that for many programs and many states, this is not allowed.  It can only be home or 

community based.  But it's important to understand that families do come for us two, three, 

four times a week for speech therapy or parent infant groups or audiology or whatever it may 

be.  

 

And if a parent expresses concerns about their ability to get from their home to a center-based 

setting, that the city and the state will reimburse them for transportation expenses.  And New 

York City, which is where we are based, which includes taxi and car service, and things like 

that.  Because many people don't actually have their own personal car. 

 

So the fact that families are coming to us for everything that they do with means that the parent 

has to be there or a caregiver of some sort has to be there because the baby can't go alone in 



the taxi.  That's kind of common sense. 

 

There are parents that occasionally come in and they think that they're going to sit in the lobby 

and they're going to hand their toddler to us and then when we're done doing whatever it is that 

we do, we're going to hand them back.  And they quickly realize that that's not what we do.  

That's not really an acceptable part of our EI program. 

 

And in fact, as part of a listening and spoken language program, we really look toward the 

principle of LSLS ED practice, and the elements of those principles are at the end of the 

presentation. 

 

They're going to be sent to participants as separate attachments from the presentation webinar 

itself.  And we've highlighted in those slides the principles that we're referring to.  The ones 

that specifically are about parent involvement or the parent role.  That will make more sense 

when we kind of get to that.  But I wanted to give you a little bit of information. 

 

So when we go back to that whole idea of some parents are kind of good parents.  And some 

of the ways that professionals think about good parents is they're present, they're active, 

they're participating, they're following the cues and learning the strategies, then we would have 

to say for our EI families, for those birth to three children.  That all of our families, unless they 

have poor attendance and aren't actually coming to therapy are the good families, so to speak. 

 

What we were finding is that children who were in the early program and staying with us for 

preschool, the EI team would say oh, you're going to love working with this family.  They are 

so nice.  They are so involved.  They really get how to use acoustic highlighting or they really 

expand on what the child is saying.  Whatever it may be. 

 

And they would transmit this very clearly to the preschool staff.  But then if you talk to the 

preschool staff a couple of months into the school year, sometimes, and unfortunately quite 

often the response that you would get from them was like "Yeah, you know we did hear that 

family was really involved in early intervention.  And we saw them a lot the first week when 

they were putting their child on the bus and they wanted to make sure that was going safely.  

But we really haven't seen them too much since then." 

  

So it left us to ask the question, where did all the parents go? 

 

(Singing) 

 

>> Not sure if you heard that musical reference in the background, but that is Paula Cole song 

where did all the parents go.  Some of us are dating ourselves with that song. 

 

We looked at parent participation at the early intervention level.  And we realized we needed 

time for reflection.  And these are some of the questions that we were reflecting on.  But most 

importantly, how are we communicating our expectations of those parents at the preschool 

level? 



So we kept going back to our early intervention model.  And part of what we wanted to do was 

figure out where the breakdown was.  Because it was so obvious to us that there was 

something that fundamentally changed. 

 

So we looked at the structure of the program.  First we looked at the purpose of early 

intervention.  And inherently in that early intervention model the idea is how can the system 

support the parent in meeting the needs of the child? 

So there are lots of different services.  But which one does that family want and feel they 

need? 

 

But all right for preschool you're seeing the shift where really eligibility for preschool special 

services is discussed not just does the child have a disability, and in this case a hearing loss, 

but how does that hearing loss impact educational performance and really access to the 

educational environment? 

So already you're seeing the shift that it's not about what the family needs.  It's about what the 

school's providing. 

 

And then you see the shift around the schedule for early intervention, we'll routinely say to a 

family how many naps per day is a child taking?  How long is their afternoon nap?  Is it 

possible if we schedule therapy first thing in the morning, the parent can come in for therapy 

and not the grandmother or the aunt or the uncle or the babysitter or whoever is caring for the 

child the rest of the day.  But maybe mom or dad can come in and go to work from therapy if 

we schedule it right. 

 

Preschool we don't have that ability.  In New York the state kind of dictates if we're a half-day 

program or a full-day program.  So if a parent says I don't think Joey is ready for a full day, can 

I pick him up at noon?  We have to say no.  It's not about Joey's needs.  It's about the 

regulations of programming. 

 

For transportation, if a child has therapy at 11:30, if they're using a taxi or some other kind of 

transportation, they leave a reasonable amount of time before the therapy starts to get there on 

time and they leave right after. 

 

For preschool, it's typical for any kind of public school busing.  You're picked up along that 

route.  And if we start at 8:30 in the morning, it may mean that a child is picked up at 6:30, 

7:30, which is kind of an incredible idea to wrap your head around when we're talking about a 

3-year-old. 

 

What we realized was the most critical part of this shift when you go from early intervention to 

preschool was who is traveling with the child to get to school?  Because in early intervention, 

again the baby can't go alone in the taxi.  So somebody has to be with that child if they're 

coming to us. 

 

But for preschool, the transition immediately creates a wedge.  The parent walks out the door, 

hands their child to a matron, an aid, or an escort on the bus, and they are left behind while the 



child goes along their way to get to school and to do whatever is happening there. 

 

So from the minute they walk out the door, the wedge in their participation has been placed. 

 

>> And that's what led us to look at what opportunities are we giving parents to participate at 

the preschool level.  Here's a list of the opportunities that we have in place.  But when we 

really sat down and talked about it, we realized that we weren't communicating what we wanted 

effectively. 

 

Our open-door policy was something that we always spoke to the parents about.  Whether 

they were coming in for their first tour during classroom observations.  When they were coming 

into visit and when we would see them in the hallways.  We would just tell parents, come in, 

observe your child in the classroom, participate in speech therapy. 

 

What we realized is we were really only seeing a handful of families coming in.  And as an 

example of that, we had a father who was a taxi driver.  And any time he had a fare that was 

dropped off in the area, he would park his car and come in and observe his child whether in the 

classroom or in speech therapy.  And then we also had another father who was a day laborer. 

 

He was unable to come in to observe regularly, but he would come in to observe for an entire 

day.  And we would see him sitting in a little preschool chair at lunchtime communicating not 

just with his daughter, but with the classmates and the teacher, which was a nice thing to see. 

 

But we could see at this time that we were not putting enough emphasis the expectation was 

for them to come in and participate. 

 

Just another way of saying that, we have these engagement opportunities and they're broken 

down into different domains.  In the parenting domain, we have activities that support the 

parents developing their skills, whether it's support groups or workshops.  And the 

communication domain, we felt like we were doing a good job by having a communication 

notebook, the newsletter, e-mails, the handbook.  As far as volunteering goes, we would have 

a lot of parents coming in to helping with chaperoning fieldtrips. 

 

I'm going to discuss the decision making, which is where we incorporated surveys so that the 

families can give us their input or opinions about how the school should run or somehow we 

should do things effectively.  And then community collaboration. 

 

As far as the buddy system for new parents, we might have a newly-diagnosed child with 

microtiaatrisia coming into our program and we would immediately pair them with other families 

who had microtia atrisia.  We needed to do more, do it better and do it differently. 

 

>> So again, we kept going back to this EI model and how effective it was.  And we really 

talked a lot about both internally and with parents the fact that in some ways as far as the focus 

on the families, it doesn't get any better.  Each level narrows the support and the focus on the 

families. 



 

And whether families leave us, whether it's at 4 or 5, but at the end of preschool and they go 

onto the next level of education, they won't have these opportunities in the same way again. 

 

We look forward being aware of that.  And we look back at that early intervention level again to 

figure out within the confines of what preschool is, how do we bring the elements that we really 

like about early intervention forward? 

So and every listening and spoken language program and the nature of what we do, we're 

always looking toward research to guide us and there are lots of studies out there that have to 

do with parental involvement in language development or in preschool or things like that.  But 

we really love it when we see something that looks like our field I guess as well. 

 

And we felt that this really confirmed our gut on some level. 

 

This was a study that was published last year that we can see really shows that parental or 

maternal sensitivity.  The parent's ability to respond to the child's development.  Their 

independence, their individuality, their motives, their perspective, and really support that child 

developing is as important as age of implantation. 

And what we took that to mean is that maternal sensitivity or those parenting behaviors were 

as important in listening and spoken language as the point of which a child had good auditory 

access. 

 

Not to be naive, we knew there could be barriers.  And we knew that the barriers at time would 

be significant either by the category of barrier or for individual families. 

 

We really looked at what barriers we could tackle immediately and what would need a better, 

more-defined kind of a plan. 

 

So we also kept coming back to "why."  What's the point of what we're talking about?  Or 

what's the point of what we're doing? 

 

And I had the pleasure last month of attending the Options School Annual Meeting in Buffalo. 

 

And if you're not familiar with the Options School group.  You can go to optionsschool.org and 

learn more about it.  Clarke Schools is one of the members of this consortium of programs.  

And we meet once a year and we work on collecting data on outcomes of children who were 

acquiring listening and spoken language. 

 

This data was not yet published results on data on preschoolers who are all deaf or hard of 

hearing and using listening and spoken language. 

 

The results of the analysis of the data show an association between the degree of parental 

involvement and standards scores on vocabulary and language testing. 

 

So for example, those children with low parental involvement could have as much of as a five 



point drop or negative, you know, lower number, than the average test score for that group of 

children. 

 

And you can look at it and say on the other side of it, there is a positive bump in a standard test 

score from the average if the child's family was very involved. 

 

And to us, this was kind of a confirmation of how important that family involvement in school 

was. 

 

But we also knew that it was important to keep focusing on this, even in the presence of so 

many other things that are also important to do during the preschool years because there is a 

huge learning curve. 

 

Melissa and I both have young children.  And we were talking as we were presenting this and 

saying "Wow, you get to that point where you have a six month old child at home.  And you 

feel like you've got that mastered.  And then they move onto something else that completely 

undermines your confidence as a parent."  So being able to parent a six-month-old and doing 

a great job doesn't make you feel more competent when your 4-year-old is having a full on melt 

down temper tantrum in the grocery store aisle. 

 

We just got a request to see the barriers slide.  I'm going to go back.  These are some of the 

barriers we identified. 

 

In New York City, while it may look like it has great public transportation, the reality is it can 

take 2 hours to go four miles. 

 

We also knew that family schedules, whether it was taking care of other children in the home or 

whether it was a work schedule or just other things going on could be a barrier to them 

participating in their child's education more fully. 

 

We also knew that for many of our families who did make the commitment, who were able to 

make the commitment to come to us for early intervention that them having the ability to come 

to us affected their ability to work often unless it was a family who had the capacity to have a 

full-time babysitter or grandma or somebody else involved. 

 

And when children who started preschool we would often see parents who would go back to 

working full time. 

 

Language was a big issue.  We'll talk about the variety of languages we have in our program. 

 

And cultural parenting style.  We had many situation where is the parents have many degree 

flags.  They are college educated, they have a high language level.  If they speak multiple 

languages, they also speak and read English well.  But the culture that they come from has a 

different parenting style than the traditional middle class American parenting style. 

 



Some of the techniques that we talk about with parental involvement really reflect an American 

perspective on parenting in some ways. 

 

And how we're communicating and how important their involvement was and how important it 

was regarding what we were doing. 

 

I hope that addressed the question regarding the barriers piece. 

 

We also felt when we were talking why this was so important, like many programs we see a 

significant number of children who aren't lost to follow up.  Meaning they were diagnosed with 

newborn hearing screen and they didn't pop up again later.  We see those kids.  But we 

actually see more children who pass newborn hearing screening and then are diagnosed 

somewhere between 2 and a half and 4.  And statistically we know that's a pretty high number 

of children.  And I think that in the resources towards the back of the, towards the end of the 

webinar, I actually list that study. 

 

At least one of the studies that confirms those numbers.  But those parents didn't have the 

benefit of any early intervention program, because they thought their child was typically 

developing.  We had to recreate some of those EI experiences on the preschool level because 

they didn't get the benefit of it. 

 

And we also know that at the end of the day, the better they can advocate, the better the needs 

of the childs. 

 

>> MELISSA OLIVER: Just as Meredith said, we knew we needed to get started somewhere, 

and we knew it would be a work in progress.  So these are the three areas that we decided to 

start working on immediately.  So language and literature.  This is my little attempt to show 

that language is the low-hanging fruit that we're going to tackle first. 

And if any of you work with families with limited English proficiency, you might be saying why 

on earth would anyone describe language barriers as low-hanging fruit. 

 

It's not that we thought this was an easy fix.  We know that we have challenges finding 

professionals who have native fluency in whatever language we may be dealing with. 

 

And to give you an example of some of the languages we're dealing with on a regular basis, 

this year we have fewer languages than last year.  It averages anywhere between 12-20 

different languages in our program at any time.  We love that.  We love the fact that our 

school looks like New York City.  And feels like the UN when you walk around and you hear all 

of these different languages.  But it is a challenge if we're going to be effective. 

 

So we felt that on a basic level, we could do something.  And the something that we decided 

to do was to contract with a phone interpreter service.  A phone-based interpreter service.  A 

lot of hospitals have these types of services, which is where my first experience came with it. 

 

And while we would prefer to have a native-speaking clinician talking to the parent, the reality is 



we have difficulty finding our two biggest languages, which are Spanish and Mandarin let alone 

something else. 

 

We love learning where a new language is from.  I will give that to you as a homework 

assignment. 

 

We were hoping this phone interpreter service was effective.  There is a number that we call, 

we request the language that we're interested in.  And there are 200 languages represented 

by the company that we use.  And if I want to call a parent at their home, I tell the operator that 

phone number, they call the parent, I can hear everything they say to the parent in that 

language.  The parent can hear everything they say to me, and they hear what I say back. 

 

So many of our parents even though they know I don't speak any English, their version of I 

don't speak any English is more than my version of I don't speak any Spanish, which is like ten 

words. 

 

They could monitor how the conversation is going.  They could hear my tone of voice and hear 

my expression. 

 

And then if a family was in the school, we would just put it on speakerphone and do the same 

thing.  It was really effective.  We've done everything from discuss a child's progress or in 

some cases lack of progress and reasons why.  Discuss issues if a child was having problems 

with their amplification.  We could discuss everything from there's an impending blizzard, 

which we had a lot of practice with this past winter.  And listen on the news for reports of 

school closures. 

And then we could also have conversations about birthday parties or the big one in school is 

symptom-free means.  If your child gets sick tonight, don't send them tomorrow.  Or if they get 

sick tomorrow, don't send them the day after. 

 

24-hours symptom free.  That's one of the things that staff feels the most frustration about. 

 

At the end of this, I also included the information on the interpreter service that we use.  The 

question that always comes up is how did we pay for it?  We have been able to use grant 

money.  It's not inexpensive.  It's about $1.50 a minute if you're like under 500 minutes a 

month or something. 

 

We felt it was critically important.  I can't imagine how we would have had conversations with 

parents about anything without this service.  We truly see a lot of families that don't have any 

English skills at all, and we would not be doing them justice. 

 

So we also started something called the Spanish Lunch Bunch.  With more than half of our 

children speaking a language other than English at home.  Whether they're bilingual by choice, 

or monolanguage other than English, the biggest language is Spanish.  We have number of 

staff who do speak Spanish, either as their primary language or their learned from family later 

on. 



 

We set up something where parents were invited to bring lunch with them and the staff who 

spoke Spanish participated and the children had lunch all together.  There was no agenda. 

 

I do not speak Spanish, so I was not allowed to attend.  We felt it would interrupt the flow for 

communication.  We did this for a number of reasons. 

 

We felt that if children have one language in the home and another language in the school, at 

some point children start refusing to use their home language at home, because they want to 

be just like their friends.  And we wanted to make sure that we were validating to children that 

their parents' language and parents' culture was as important as what's happening in school. 

 

We also believe consistent with current research on bilingual development in children, that if 

children have good auditory access they can learn any number of spoken languages, and we 

encourage parents to continue to use their most comfortable language at home. 

 

If they have good auditory access, we know they can do this.  And we really, and I don't know 

if it's most importantly, we felt that we had to be cognizant if you don't speak fluently the 

language of the majority, you are missing out on incidental learning with other parents. 

 

Someone just asked what "LEP" stands for, and that's limited English proficiency.  If you have 

limited or no English skills, and in that case it's the language of the majority.  And you're sitting 

in the lobby waiting for the Thanksgiving feast to start.  And parents are talking about how 

they've already started looking at kindergarten placements for the following year and nobody 

translates it into Spanish for you, you missed that conversation. 

 

And maybe in February you get a note from your school district saying you should have already 

registered.  It was concerning for us and we wanted to provide parents the opportunity to have 

that experience as well. 

 

There were things that surprised us.  The example I give is that there's a father who was very 

involved with his daughter's education from a young level.  And they had several younger 

children than the child who was enrolled in our school. 

 

And the father had more English confidence and he would often be the person who dealt with 

medical appointments or school situations or what have you. 

 

He came to the Spanish Lunch Bunch.  And at some point something was discussed 

regarding attendance and more on the school age level.  If you keep your child out of school 

for family matters for an extended period of time, you could get in trouble.  There's a truancy 

issue.  And the father was really surprised.  He's from Mexico.  From an area where farming 

is the focus. 

 

And when he grew up in Mexico, it was very common for a family to keep their children out of 

school during harvest time.  And he never would have known that he couldn't keep his older 



daughter home for extended periods of time to say watch the younger children because the 

parents had things to do.  He thought this was very natural. 

 

We never would have thought to discuss this with him, because this a man who is so intuitively 

able to communicate of what we thought was important information.  If the child was out sick, 

he would let us know and the bus company know, and the therapist and he would coordinate 

information between the implant center and us.  And we would have missed this counseling 

opportunity that could have gotten the family into trouble later, because we didn't know that 

was an assumption or misunderstanding on his part. 

 

What evolved out of this, even though we had no agenda for it, we just wanted the families to 

get together and go with it, is that the parents wanted an agenda.  They said we realize that 

we want more formal information on things. 

 

What we started doing is sending the children back to class after they finished lunch.  And 

based on topics the parents indicated, we would provide them with some information to kind of 

keep the conversation going. 

One of the biggest topics that actually came out.  The concerns of parents, were would the 

child get bullied in school. 

 

We thought it was striking and very consistent for all parents of children who have a special 

need. 

 

Literature.  We have a library system.  So kids get a library card and can borrow a book and 

bring it home for a week.  Parents can borrow a book. 

 

We sought out resources that provided information in a variety of languages.  We had 

parenting books that had Spanish versions or Korean or Chinese versions.  We found 

American children literature titles that were published in other languages.  There's a number of 

government resources that are in maybe Spanish or mandarin or Arabic or whatever language 

you're looking for.  And then we found unique titles that were kind of "baby's first book" types 

of things. 

 

The one thing that we did focus on and deliberately decide to do, and I would be curious if 

people give feedback at the end about this.  We decided for the parenting types of books, that 

were not necessarily anything related to hearing loss, if we weren't familiar with the title or the 

content, we didn't put it in our library. 

 

We realize there are different approaches to parenting.  And we didn't want to set the family up 

for a problem.  We didn't know if there were books who talk about physical discipline.  And 

that's not something that you would see in a Dr. Spocc type of a book. 

 

Although we're not interpreting them into all of the languages that we have, it does give parents 

a way to see same day or within a day or two what's happening within their child's class so they 

can really have discussions based on these pictures and they can really communicate with 



their child in a very tangible way. 

 

For families that don't have internet access -- (audio cuts out) -- can get copies of them and 

discuss with them what is actually involved.  And now I'll turn things over to Melissa.  

 

>> MELISSA OLIVER: So we first looked at what we were doing to meet the needs of the 

parents in regards to the (lost audio) 

 

The parents would come in and we would talk about the IEP.  But there was never a true 

process.  

 

Before they transition to kindergarten, we would have these workshops to discuss the different 

parts of the process.  And we would see that most of the parents were looking back at us like 

dear in the headlights.  And we kind of missed the opportunity time to discuss these things at 

an earlier time  So this past year we decided to implement a meeting time for the parents to 

come in and meet with the IEP coordinator.  I'm the IEP coordinator.  To review key 

components and specification of the IEP and answer any questions that the parents might have 

about the IEP. 

 

At that time I would fill out a summary of the meeting, which I actually think.  

>> MEREDITH BERGER: Do you want me to flip to it? 

 

>> MELISSA OLIVER: Yes, thank you.  I hope this is easy for you to read.  But included on 

this was the child's administrator.  Who the therapists were.  Who the primary audiologist 

was.  Discussions about the FM system. 

 

And then I also included a part that revolves around notes about the pre-meeting.  Did the 

parents see on our calendar that they should contact me to set up this meeting?  And did they 

do so?  Or was it the family that I was speaking to have a meeting with?  Did they come 

prepared to attend the meeting with their child's IEP and ask pertinent questions, or did they 

miss three meetings in a row? 

So for me, writing this information during a meeting was a time to discuss why certain things 

happen and to validate the expectations of the school and the importance of the parent 

participation piece. 

 

After we finished with the summary page, the parents sign the bottom.  I would sign the copies 

and give a copy to the parents.  So we would all be on the same page. 

 

>> MEREDITH BERGER: Do you want me to go back? 

 

>> MELISSA OLIVER: Sure. 

 

We also decided to add five meetings starting in the Fall to focus on the different parts of the 

transition process.  

 



>> MEREDITH BERGER: And one of the things that Melissa and I were talking about whether 

every we started with why this does -- it may not seem tremendously big or what have you to 

you, if you're looking at it, but we realized especially for families with limited English 

proficiencies.  But to be honest, any conversation you have about your child with new 

information like this is overwhelmingly. 

 

I have a child who has an IEP, so I had the experience of going through this process myself.  

The person was aware.  The meeting could be one where it would say where I stand up and 

say I'll see you at an impartial hearing.  Or it could go the other way.  And I laugh.  It's the 

longest meeting I've ever been part of where everyone agreed on everything. 

 

They were fabulous at explaining every goal, every service.  If I said she has accomplished 

that since the evaluation occurred, she would change the goals and the objectives right there. 

 

Every parent should have that kind of meeting and that level of understanding about the IEP 

process.  And it's not happening.  The meetings are quite often happening around the family.  

The eye of the hurricane almost. 

 

And we just felt that we needed to really implement change and do something about that. 

 

So parent participation policy.  The policy is in quotes.  And that reflects the fact that we're still 

struggling with the wording.  A policy, a plan, a program.  We wanted to be clear.  These are 

conversations that have happened inside Clarke and with outside professionals. 

 

Do we want to soften it?  How do we want to phrase it?  And to us, especially in light of the 

research, but also our experience with the families that we've worked with over the years is this 

is the foundation of what we do. 

 

We would not just encourage parents to put hearing aids on or encourage parents to use 

cochlear implants or encourage parents to send a lunch every day.  These are required 

components of our program as much as parents participating in therapy or in the classroom 

are. 

 

We wanted to balance sounding clear and firm in what our expectations were, but being 

preschool warm and fuzzy. 

 

We're still kind of struggling with that.  But I think we look forward to some of the changes 

we're going to make which would address some of our conflict about that.  And feel free when 

you do the evaluation at the end of the webinar, when you get it tomorrow, to give feedback on 

that as well.  We would love to hear other perspectives. 

 

We started this parent participation policy-ish thing in July of 2012.  We started it in the 

summer and we said very clearly to parents in lots of different ways, we want you here at least 

twice at minimum during the six-week summer session. 

 



We want you to participate in speech therapy and participate or at least observe the child's 

classroom environment. 

 

In that following Fall, we set the minimum expectation for parent participation being at least 

once a month.  And we really focused on the fact that as a listening and spoken language 

program, part of the principles about what we do are working with parents.  Not always about 

the child. 

 

Because if the parents are good, the child will be fine.  That's really how we look at it.  And I 

don't know if it's the controversial part of what we did. 

 

We decided to put this policy in and not having some kind of recording on it would be difficult. 

 

We included in the child's progress report, given quarterly, information on how many times a 

parent could have participated and how many times they did. 

 

We give information and suggestions for different ways of scheduling to try to account for all 

different family situations and we kind of moved forward with this. 

 

The biggest question that has come up is this reporting on participation and how do parents 

feel about it. 

 

We did a survey recently and we asked that question.  When we report progress and we 

include this information, how do you parents feel about this. 

 

And about 25% said they don't really like it very much.  But the others were either neutral, a 

small amount.  Or about 60% of parents said "I like getting that information."  And what we 

see is after progress report periods, when these reports go home, we see an uptick in the 

number of scheduled observations that occur. 

 

Like all of us, we need that reminder sometimes because we just get so busy. 

 

The first summer that we implemented this, we had a parent come to my door.  And it's a 

parent who just by nature is kind of a loud communicator and sometimes seems as if she's 

yelling at us. 

 

And she came to the door and said who's going to get this?  And where's it's going to go?  

And what's going to happen?  She seemed very agitated. 

 

And I said really, nothing.  This is for you to have feedback on one of the things we said to you 

we feel is important for your child to do well. 

 

And I was really kind of holding my breath to see what would happen and she turned around 

and said I got the progress report.  I looked at it and I said to my husband "Shame on us."  

Because in six weeks we didn't make it to our school even one time and we have to do better.  



And for us that was confirmation that we were moving in the right direction. 

 

We did a survey, and prior to parent participation, how involved in speech sessions were you.  

And for many families, this meant EI, because just the timing of everything. 

 

And about half the parents said they participated in all EI speech sessions. 

 

50% to me is not success.  Which meant that we were right.  We had to do something 

differently in some way.  Following and during the preschool and having this parent 

participation plan, 74% of parents reported that they participate in speech therapy at least once 

a month.  And about 25% said they participate more than once a month. 

 

78% observe class once a month.  And parents overwhelmingly reported feeling more 

confident in using listening and spoken language strategies. 

 

The caveat to this is we know that these reports are not necessarily consistent with the 

recordkeeping of the speech therapist and the teachers.  And therefore we know that parents' 

perception of how often they're participating, versus the school's perception of how often 

they're participating is not the same.  We need to explore that a little bit more deeply. 

 

We gave parents the opportunity to talk about how they felt about this. 

 

>> MELISSA OLIVER: We gave parents the opportunity to write overall comments.  And 

overall there was a positive connotation to it.  Keep in mind, we didn't edit the parents' 

comments for grammar or grammar errors out of respect for the families. 

 

But as you can see some of the comments that you know, some of the parents' comments that 

were positive, they were happy that there was carryover of classroom activity into the home 

environment.  And they were taking stuff from the therapy sessions as well. 

 

So here are some positive things.  And then there is the not all of it is positive. 

 

I'm going to give you a minute to look at this really quickly.  And so, you know, it's clear that we 

knew who this family was.  And we understood that the parents worked very hard when the 

child came home and over the weekend. 

 

So we also took into consideration that if this because late amplified child, the outcomes of that 

child would probably not be where they are right now.  And that with this family who felt this 

way at the time of the survey, we saw that they had come to visit the Clarke school four times 

over the next few weeks. 

 

So then we went back to our little diagram of the kinds of activities that we were providing.  So 

you can see that we added things.  The things that are in bold are things that we added.  And 

we have, we'll follow this up with the things that we think are next steps. 

 



So by targeted workshops, that might be a question.  We mean workshop for either specific 

populations or specific topics.  For example, we have a large number of children with 

microtia Atrisia.  And they have different needs than for children with sensorineural hearing 

loss.  We have the parent participation opportunities.  The Spanish Lunch Bunch. 

 

And by family learning, we think of things that public schools have like family math night or 

activities during the day where the child and the parent are learning together. 

 

And when we think about parent participation in therapy, that's exactly what's happening.  So 

we added surveys and some other things to what we were doing. 

 

And we're looking at some of the next steps.  Some of the next steps include parent decision 

making.  How do we give parents more of a voice in the program overall.  Whether it's a PPA 

type of group, more surveys, polls, advisory committees, things like that to really find out from 

parents are we meeting your needs and what do you want from us?  Not just what do we think 

you should get from us, which you know sometimes happens in school programs. 

 

We really want to individualize the parent participation plan so that we have this minimum 

expectation that we put out there, but we meet with the families at the beginning of the year or 

when they're first enrolled to talk about what does that mean for them and what they can do. 

 

It will give us more information about what just the general barriers are for an individual family 

in being fully engaged or present in the child's education. 

 

There's some information at the end of the PowerPoint regarding targeted outreach. 

 

There's an article on hard-to-reach parents and we all have that.  It's really stressful and can 

be demoralizing to a motivated clinician or teacher to have a family that you keep calling and 

calling and calling.  Or you e-mail and e-mail and e-mail and you don't even get the permission 

slip back for a field trip. 

 

Instead of just giving up, we really want to come up with a plan and strategy for how we're 

going to reach those families and how we're going to continue to support staff who may feel 

frustrated that their attempts are not successful and really come up with a way of getting and 

keeping as many families as possible engaged. 

 

So we also want to look at distance participation. 

 

As you know, Clarke is one of the providers of teletherapy services.  We know the technology 

is there to either do Facetime or Skype for a parent who can't participate in our program 

because of work or family issues, but may be able to Skype in.  And that's a way to give them 

more access. 

 

We have to come up with more effective ways of assessing the outcomes of these attempts. 

 



So at the end of the day regardless of the kind of hearing loss or the kind of amplification the 

child uses, really the success that we see and the therapy and the supports we provide are 

critically dependent on the role of parent and caregivers in the process.  

 

And just as a follow up and evaluation.  You will be able to find this webinar available in the 

next few weeks at the website on the screen.  And then tomorrow you'll receive the follow-up 

e-mail that includes the link to the evaluation for your certificate of participation or LSLS CE 

hours. 

 

Also, you can e-mail directly at webinars@clarkeschools.org. 

 

>> The next webinar is Wednesday, September 10, 2014.  It's from noon to 1  And the topic is 

back to school, supporting students with hearing loss in mainstream classrooms.  And it's 

presented by Claire Troiano and Brittany Dorn out of the North Hampton location. 

 

For any further information, you can go to the Clarkeschools.org website. 

 

>> MEREDITH BERGER: You'll notice that the principles start at 3 and end at 8.  And on 

another slide there is a similar pattern.  We put the location of this information at the bottom of 

the slide. 

 

Just to not text heavy the slide, we only focused on the principles about parental involvement. 

 

Do we have time for questions? 

 

>> MELISSA OLIVER: If I can just add one thing.  Also, as far as the evaluation is concerned, 

we could appreciate the feedback.  It will only help us to answer your questions more 

effectively.  We would greatly appreciate that. 

 

>> MEREDITH BERGER: There was a question that came in that we have a little bit of time to 

address that had to do with a pre-IEP meeting.  The person who sent the question in 

commented that in the public school that she is from or has experience with, they're not 

allowed to have pre-IEP meetings. 

 

As a preschool program, they're kind of internal meetings.  Not an official meeting that's 

leading to the development of the IEP.  This meeting means that we're having meetings with 

parents, with the IEP that's currently been approved and we are reviewing what is in that IEP 

whether it's speech therapy three times a week or OT or class placement.  FM unit.  What the 

language of instruction and mode of communication are.  The special consideration factors for 

children who are deaf or hard of hearing.  Those types of things. 

 

And we're going through what the goals and objectives are that have been approved or agreed 

upon on the IEP itself. 

 

Because quite honestly and quite often parents have not gone through that.  They just know 



their kid is going to Clarke or going to another program or getting certain services. 

 

And they don't realize there is more to it to monitor their child's progress.  They don't think of it 

as a living document that is guiding the work that we do.  When we refer to the work that we 

do, we're talking about the meetings from that perspective.  Not a convening of the IEP team. 

 

Were there any other questions?  

 

Oh, someone has asked if we can put the slide back up.  Engagement activities.  I don't know 

how to get to that.  Technical difficulty. 

 

We have wonderful people who are supporting us here who are much more experienced and 

knowledgeable. 

 

If we could go back to this slide. 

 

And there are other sources and citations at the end of the webinar that you will have access to 

and those links will be mailed to you.  And we will also be reviewing questions that came in 

and sending either specific responses to individuals or creating a document that has those 

questions and make them available to everyone. 

 

Thank you so much for joining us today. 

 

And we hope to see you in the Fall for the next webinar!  

 

(The webinar ended at 1:02 p.m. ET) 

 

  


